
 
EDEN Boys’ School, Bolton  LONG TERM PLAN YEAR (YEAR 8) 2015-16 

 
 
 

Autumn one (8) Autumn two (7) Spring one (6) Spring two (5) Summer one 
(5) 

Summer two (7) 

KEY 
CONCEPTS/SUBJ

ECT CONTENT 
 
 

Writing:1.1 
1.6,2.2,2.3,3.2, 
4.2,5.1,6.1, 
6.2,6.3,7.1,.7.2,7.3,10.1, 
11.1,11.2 
Reading:1.1,1.2, 
2.3,3.1,3.2,3.3,3.4,3.5, 
4.1,6.1,6.2,6.3 
Spoken Language: 
1.1,1.2. 

Writing:1.2,2.1,2.2,2.3 
3.1,3.3,4.2,5.1, 6.1, 
6.2,6.3,7.1,.7.2,7.3,9.1,1
0.1 
11.1,11.2 
Reading:2.1,2.2,2,3.1,3.
2,3.3,3.4,3.5,4.2,4.4,4.5 
Spoken 
Language:1.1,1.2,1.3 

Writing:1.2.1.4,2,3.3,4.1,4.2,6.1, 
6.2,6.3,7.1,7.2,7.3,8.1,8.2,9.1 
Reading:1.3, 
1.4,2.1,2.2,2.3,3.1,3.2,3.3,3.4, 
3.5,4.1,4.2,4.3,4.4,4.5, 7.1,7.2 
Spoken Language:1.1,1.3, 1.4 

Writing:1.5, 1.6,8.1, 
8.2, 
Reading:1.2, 
3.1,3.2,3.3,3.4, 
3.5,4.1,4.2,4.3,4.4,4
.5 
5.1,8.1 
Spoken 
Language:1.4 

 Writing: 
1.6,1.7, 
9.1,11.111.2 
Reading: 
1.1,2.1,2.2,2.3
,3.1,3.2,3.3, 
3.4,3.5, 
4.1,4.2,8.3 
Spoken 
Language: 1.2 

Writing:1.3,1.6,5.1,6.1,6.2,
6.3,7.1,7.2,7.3 
Reading:4.1,4.2,4.3,4.4, 
4.5 
Spoken Language:1.1 

THEMES 
 
 

Private Peaceful/Boy in 
the Striped Pyjamas 

Writing 
Skills (one 
week) 

Media The Tempest Poetry around the 
theme of conflict 
(Anthology) 

 Dickens 
(author study) 
 

Narrative Writing & 
Grammar skills 

SUGGESTED 
ACTIVITIES 

See Appendix A See Appendix A See Appendix A See Appendix A See Appendix 
A 

See Appendix A 

SPIRITUAL, 
MORAL, SOCIAL 
AND CULTURAL 
THEME (SMSC) 

Importance of maintaining family/friend ties, 
practise and promoting peace. Physical and 
psychological aspects of War (Freedom of Speech 
and thought.) 
Staying healthy. 

Treat everyone equally. 
Equality. 
Freedom of association; tolerance and respect; fairness; 
liberty; social responsibility; and equality for ALL. 
 

Importance of communication. 
Freedom of thought, freedom of speech and 
how each are depicted in the writings of 
Charles Dickens 

KEY 
ASSESSMENT 

FOCUSES, 
SUGGESTED  

ASSESSMENTS 
AND FEEDBACK 

WEEK 
 

Reading: Explore 
how Tommo and 
Charlie’s 
relationship 
develops over the 
course of the 
novel.  Why does 
Tommo believe he 

Writing: ‘Extra-curricular 
activities should be made 
compulsory for every child.’ 
Write a magazine article 
giving your views on the 
above statement. 
All WAFs 

Low ability Reading: How is the 
relationship between Prospero 
and Ariel presented in Act Two, 
scene one? 
Higher abilities Reading: How is 
the relationship between 
Prospero and Ariel presented in 

Low ability Reading: 
How is conflict 
presented in 
‘Dulce…’ 
High Ability 
Reading: How is 
conflict presented in 

 EOY exam. 
Writing:  
Your school is 
going to 
publish a 
magazine 
about the 

 
Writing; Write a short 
story titled ‘….’ 



 
lives in Charlie’s 
glow? OR What is 
the relationship 
like between Bruno 
and Gretel in 
chapter 3? 
All RAFs 
 

Reading: Read the Sport 

Relief Webpage for schools 

about ‘Fantastic Fundraising 

ideas’ and answer the 

following question: How 

does it persuade schools to 

take part in Sport Relief. 

 

Act Two, scene one and Act five, 
scene 
RAF 2,5,6,7 
. 

‘Dulce…’ and ‘Who’s 
for the Game?’ 
(Answer to be 
structured exam 
style – see past 
paper.) 
All RAFs 

‘The Great 
Outdoors.’ 
Write an 
article to 
contribute to 
the magazine 
titled, ‘The 
Great 
Outdoors.’ 
Make sure 
you are 
aware of: 
•The purpose 
•The 
audience 
 
Reading: 
Read the 
leaflet 
‘Something 
for Everyone 
at 
Puddington – 
on – Sea’.’ 
How does 
the text 
encourage 
people to 
visit 



 
Puddington- 
on – Sea? 
 

 
Use of glossary and spelling tests (key words on medium term plans) for teaching spelling and vocabulary: writing AFs 7 and 8. Reading to develop fluency AF1 is ongoing. 

 
Websites that can help my learning:  http://www.bbc.co.uk/learningenglish/ http://www.bbc.co.uk/schoolreport http://www.bbc.co.uk/education/levels/zc9d7ty 

http://www.bbc.co.uk/schools/studentlife/bookclub/ http://www.bbc.co.uk/scotland/education/int/eng/lilies/ https://elt.oup.com/learning_resources/?cc=global&selLanguage=en 
 
Visits to places that can help my learning: Plays – theatre, sports games, local events, poetry performances 
 
 

              FBV include: democracy; the rule of law; freedom of religion; freedom of choice; freedom of thought ; freedom of speech; freedom of association; tolerance and respect;       

fairness; liberty; social responsibility; and equality for all. 
 

 

 

 
  

http://www.bbc.co.uk/learningenglish/
http://www.bbc.co.uk/schoolreport
http://www.bbc.co.uk/education/levels/zc9d7ty
http://www.bbc.co.uk/schools/studentlife/bookclub/
http://www.bbc.co.uk/scotland/education/int/eng/lilies/
https://elt.oup.com/learning_resources/?cc=global&selLanguage=en


 
 

SUGGESTED ACTIVITIES: Appendix A 

Private Peaceful:  
 colour copy of front cover to students and ask them to stick it into the centre of their book.  Ask students to annotate the front cover in terms of what it tells us about the story that we are 

going to read.  Take feedback, drawing students attention to the images, the contrast in colour and the slogan.  Reconsider title.  Ask students what features on the front cover tell us this is 
a good book?  Ask students to write a few sentences about their expectations of what they are about to read. 

 Show students the first paragraph on OHP / Powerpoint.  What questions do the students have about it?  What clues are there to give the students an idea of what is happening?  Is it 
happy / sad?  Male or female?  What is happening?  Give students one minute to reflect in pairs and then feedback.  Draw students attention in first chapter to two viewpoints – that of 
child and that of reflective adult. 

 Hand students A3 sheet containing all introductory passages.  Ask students to highlight all predictions.  Ask students to use these predictions to create their own overview of the story.  
What do the students envisage happening in the story? 

 Put students into pairs and hand out cards which identify the key events in the first chapter.  Ask students to sequence the cards into the chronological order we would expect them to 
occur within the narrative.  Students feedback their ideas. 

 Explain to students that we are now going to read Chapter one and that as we are reading, students should sequence the events as they happen. 

 Feedback new sequence of events.  As a class, discuss why the two sequences are different, and what the author’s purpose is in changing the chronological sequence.  (Possible 
answers include: variety, showing Tommo’s sequence of thoughts, hinting at something for suspense). 

 Ask students in pairs to describe Tommo and Charlie’s relationship in 5 words/phrases – close, brothers, Charlie is the carer, Tommo idolises Charlie, Charlie understands Tommo’s 
worries and tries to make Tommo feel better.  Feedback 

 Recap the ending of the first chapter.  Pose question: ‘Is Tommo to blame for his father’s death?’  Set up a conscience alley situation where a student is Tommo and the rest are in two 
halves.  One half has to think that Tommo is to blame, the other half thinks not.  As Tommo walks down the alley, he looks at each child on alternate sides in turn for a response.  At the 
end he must decide whether he is to blame by sinking to his knees at an imaginary gravestone (showing his guilt) or looking at the gravestone, touching it and walking away.   

 Students write a response to the question in their exercise books, considering both sides of the argument, using quotes from the text if they can. Feedback 

 Read Chapter 2 ‘Twenty to eleven’ pages 18-25.   

 Hand out ‘ripple effect’ sheet and character cards for Tommo, Charlie and Big Joe.  Explain to students that this sheet is going to help us examine how some of the characters in Private 
Peaceful relate to each other. Pose question: who is the main character in the story?  Explain that as a result Tommo needs to go in the centre of the ripple.  Reinforce that this diagram is 
going to show us how well Tommo relates to the other characters in the story.  Explain to students that they have two other character names in front of them: Charlie and Big Joe.  Ask 
students to place the names on the ripple according to how well Tommo gets on with them.  The better the relationship, the closer to Tommo; the worse the relationship, the further away 
they should be placed from Tommo.  Give students 3 mins to stick the names on the sheet.   

 Students must justify the decisions they have made with regard to character positions, using information from the section we have just read.  Feedback 

 Read chapter 3 ‘Nearly quarter past eleven’ pages 35-43. 

 Discuss whether the ideas from the starter fit.  Students to describe Grandma Wolf in 5 words and find appropriate quotes to support them.  Students to feedback, teacher to ensure they 
justify their choice of words with quotes from the text. 

 Read chapter 3 ‘Nearly quarter past eleven’ pages 43-46.   

 Divide class into three.  One section will be looking at Tommo’s feelings for Charlie (low ability as this area has previously been covered).  One section will be looking at Tommo’s feelings 
for Molly (middle ability) and one section analysing Tommo’s feelings for Charlie and Molly when they are all together (high ability).  Give students five mins to identify Tommo’s feelings for 
the other characters and identify quotations to support their points of view. 

 Re-organise groups into 3s.  Give students 3 mins to discuss their findings with each other. 

 Students must produce three still images that reflect Tommo’s feelings for Charlie, Tommo’s feelings for Molly and Tommo’s feelings for Charlie and Molly.   

 Share student’s work and discuss what they reveal about Tommo’s inner thoughts. 

 Read ‘Ten to midnight’ pages 47-55 



 
 Pose question: how is Tommo’s relationship with Charlie and Molly changing?  Students write a response to this question in their exercise books, citing evidence from the text if they can. 

 Read pages 55-58.  What makes this a narrative text?  Look for answers such as structure (intro, development, climax and resolution), characters and characterisation, dialogue, style 
(expressive language, first person narrative, implied feelings) and purpose (foreshadowing the war). 

 Explain to students that they are going to turn this narrative episode into a straightforward recount text, as if they had been asked to write up the account for a local newspaper.  Explain to 
students what a recount text is and ask students to discuss the features of a recount text, focusing on purpose, form/structure and style.  Feedback and look for responses such as: tell 
what happened clearly, series of events in chronological order, straightforward style, past tense, third person, specific dates and names, formal language. 

 Review the key techniques for ‘translating’ the narrative passage into a recount text, i.e. reducing the narrative to the key points and turning most of the dialogue into reported speech.  
Display the top half of the OHT and ask the class to suggest how to convert the sample extract before showing them the bottom half of the OHT.   

 Students write their newspaper account of the yellow plane incident, following the model on the OHY.  Hear examples of student’s work. 

 Read ‘Twenty four minutes past twelve’ pages 61-64 

 Organise students into groups of 5.  Explain to students that they are going to act out the passage they read at the start of the lesson.  Explain that they are being assessed on the way 
that they present the interactions and read with expression.  Go through examples about how they can vary their expression to show different emotions.  Also identify how body language 
can contribute to expression. Remind students of the relationship between the boys’ mother and the Colonel.  Give students 8 mins to practice their performance.   

 Students share their performances and comment on presentation of characters and their feelings and the use of expression. 

 Organise students into groups of four.  Each group reads a section from the chapter ‘Twenty four minutes past twelve.’  Two groups read page 65-67, two groups read pages 68-71 and 
two groups read pages 71-74.  Ask students to discuss how the reader realises what Tommo does not - that Molly and Charlie are falling in love.   

 Students work individually to identify key quotations from their sections of the story that help us to infer that Charlie and Molly are falling in love. 

 Explain to students that they are going to write a secret letter from Tommo to Charlie explaining his feelings of anger, hurt and betrayal after realising Charlie and Molly’s deception.  
Explain that the letter never got to Charlie but the students must imagine what Tommo would have put into it.  Share assessment criteria with students for a level 5 making sure students 
are aware of audience, purpose and format. 

 Students write their letter. 

 After twenty minutes silent work, ask students to share their work with the person they are sitting next to.  Ask them to peer assess each others work according to the given criteria.  Ask 
students to suggest ways to improve the piece of writing. 

 Students continue draft 

 Read ‘Twenty-eight minutes past one’ (pages 87-97) 

 Organise students into groups of four.  Hand out recruitment speech.  Ask one person from each group to read the speech out to the rest of their group. 

 Identify the purpose of the speech.  Ask students to identify how it intends to persuade the audience of young men to sign up to the war, making notes on sheets accordingly.  Feedback 
the different methods: rhetorical questions to make the audience think about the consequences of not joining up. repetition of you to emphasise that each person is being addressed, lists 
of three to identify consequences etcetc 

 Ask students to consider how this speech might be presented in order to persuade the audience.  Explain to students that they need to consider facial expressions, hands, body language 
and tone of voice.  Give students 5 minutes to nominate one person to act the speech out and then work on the presentation of the speech.  Hear examples. Pose question: how does the 
speech make you feel?  Would you want to join up? 

 Organise students into groups of 4/5.  Hand two groups copy of the poem ‘Whose for the game?’ by Jessie Pope and the other three groups a copy of ‘Recruiting’ by E.A. Mackintosh.  Ask 
one person from each group to read the poem to the other group members. 

 Tell the students they have 2 mins to discuss the poem, e.g. what do they think of the poem?  What does it appear to be about?  What is the message behind the poem?  Etcetc/  After two 
mins students write five questions that they think might help someone to understand the poem.  Collect questions in. 

 Hand groups copies of the second poem.  Ask one group member to read the poem to the other group members.  Hand out questions that groups have compiled and see if students can 
answer them.  Explain to students that they have two minutes to discuss the poems and see if they can answer all questions set to them. 

 Give students two mins to discuss the similarities and differences between the two poems. 



 
 Identify two people from each group and bring them into the centre of the room in a horseshoe.  Tell 5 that they need a copy of ‘Whose for the game?’ in front of them and the other 5 that 

they need a copy of ‘Recruiting’ in front of them.  (Best to do this activity with most able).  Play Relay Race.  Ask both teams: How is war presented in their poem?  Students develop 
response until they can speak no more and baton is passed over.  

 Pose question to whole class: Whose version of war do we believe?  Discuss.  Put up backgrounds of poets on OHP / Powerpoint.  Ask why the backgrounds of the poets / experience of 
war may affect the tone of their poem. 

 Explain to students the task for today’s lesson.  Students must write a letter from Tommo to Charlie telling him about the gas attack. 

 Hand out task sheet and criteria and read through with students, explaining elements the students don’t understand. 

 Students work on task in silence for fifteen minutes. 

 Ask students to swap their work with a partner.  Students to peer assess each other’s work, looking to find evidence that the student has worked to meet the criteria.   

 Students to discuss each other’s work, identifying the strengths of the piece of writing and ways in which to make it better. 

 Ask students to look at my comments on their work from last lesson and read through their targets.  Ask students to re-write 1st paragraph bearing in mind the comments I have made. 

 Issue homework.  Students re-draft letter from Tommo to Charlie bearing in my mind comments made.  Work to be completed on lined paper or on the co Hand students worksheet.  Ask 
students to work in pairs to identify the range of feelings Tommo has for his brother at various points within the story.  For each quotation ask students to pick out a key phrase / sentence 
that they think tell us about how Tommo feels towards Charlie at that point in the story.  Ask students to identify the feeling and explain why he feels the way he does at that point.  Modal 
example one and then allow students 20 mins to complete chart. 

 

 

 

MEDIA:  

 Focus on the style, structure and presentation of newspapers and magazines for different purposes and audiences. 

 Begin by looking at specific examples – what do they have in common, what is different, what kinds of language are used for the different examples and 
why. How does this language fit in with the target audience? 

 Look at examples of formal and informal examples, discuss presentational devices and use of pictures/photographs.  

 Explore bias and writer’s attitudes and how these are communicated to readers through language and layout  

 

THE TEMPEST: 

 

 Globe Theatre/Shakespeare his life and times 

 Stick a sticker on students as they enter the class – so they are all a character on board ship (sailors when other roles have finished.)  Explain that they have 

to try and protect the King and Prince. 

 Act out the storm at sea.  Use interactive board to project ship in storm and sound effects of storm.  Teacher will need a whistle to be the master boatswain.  

After drama piece in groups write up a script of what they think the main characters might have said.  Watch Animated Tales. 



 
 Act 1, Scene 2 - Miranda and Prospero – Quotes on tables – students have to work out from the quotes how Miranda and Prospero came to be on the 

island.  Discuss with class.  Students write in role the message Miranda would put in a bottle to let people in Milan know that they are still alive and what 

happened. 

 Read pages 7-10 (stop before Caliban enters) Ariel and Prospero pages 7-8 – look at their relationship here – look carefully at language. 

 Track their relationship through to page 10. 

 Caliban – link to New World – How Caliban is different to Ariel – comparison grid  

 Explain characters on ship sent to different parts of the island.  Ariel brings Ferdinand to Prospero.  Elsewhere Alonso, Sebastian, Antonio and Gonzalo 

are wandering around – Ariel foils plot to kill Gonzalo.   

 Caliban –silliness with Trinculo and Stephano.  Work in threes and produce script of what they think might happen when Caliban meets Trinculo and 

Stephano.  Put clues around class to support pupils.  Watch their dramas and then Animated Tales version. 

 Miranda and Ferdinand decide they will be married.  Meanwhile Ariel has fun with Caliban, Stephano and Trinculo.  Work in groups of 4 and act out p33, 

34, 35 and 36.  What is their plan? 

 The meeting with Caliban – p45-46. 

 Ariel brings Alonso, Gonzalo etc to Prospero. 

 Concentrate on Prospero’s relationship with Ariel here – p49-51 

 The redemption – p55-56 and Ariel’s release 

 

POETRYAROUND THE THEME OF CONFLICT: 

Still need to decide on poems e.t.c as we have never taught this unit before. 

 

 

DICKENS: 

 

•Focus on the historical context of the text, the use of figurative language/narrative devices for effect and the development of character. 

•Discuss how the context of Victorian London and Dickens’ own life and experiences feature in his writing. 

•Read extract from Oliver Twist first – look at what Oliver’s life is like. Then look at what life in those times could have been like. Give pupils a biographical 

extract about Dickens and compare to the extract from Oliver. 

•Read sections from Great Expectations, focus on Havisham, Magwitch and how they are presented- explore Dickens’ writing style. 

•Read ‘The Signalman’-what were the Victorians concerned with during this period-ghost story, fear of the unknown/future etc 

 

 



 
 

NARRATIVE WRITING: 

 

 What does the phrase ‘Narrative Writing’ mean?   

 Write a list of everything you expect to happen in a ghost story. 

 Describe different settings using visual aids. 

 Come up with 5 twists or tension building ideas. Share them in groups 

 What would be the opening / ending to a story where the problem is, using images. 

 Come up with at least two interesting sentences that to describe the pictures- Snowballing. What is the most effective sentence / phrase written on the 

piece of paper you have in front of you? Why is it so effective? Turn that sentence into a paragraph. 

 Apply different sentence openers to sentences. 

 Read extracts and write down the effects of each. 

 Rules of dialogue. 

 Pupils to highlight similes and metaphors and write the effects 

 5 step plan for a narrative. 

 Make the character and setting come alive with imagery. 

 Which ending is the best? 

 

 

 
 


